Pupil premium strategy statement
This statement details our school’s use of pupil premium funding for the 2025 to 2026
academic year to help improve the attainment of our disadvantaged pupils.

It outlines our pupil premium strategy 2024-2028, how we intend to spend the funding in
this academic year and the effect that last year’s spending of pupil premium had within

our school.

School overview

Detail Data

School name Eskdale Academy
Number of pupils in school 187

Proportion (%) of pupil premium eligible pupils 55%

Academic year/years that our current pupil premium 2024/25 to 2027/28
strategy plan covers

Date this statement was published September 2025
Date on which it will be reviewed December 2026
Statement authorised by Anthony Emms
Pupil premium lead Anthony Emms
Governor / Trustee lead Peter Ingham

Funding overview

Detail Amount
Pupil premium funding allocation this academic year £172,710
Recovery premium funding allocation this academic year | £0

Pupil premium funding carried forward from previous £0

years (enter £0 if not applicable)

Total budget for this academic year £172,710

e

E‘(Y” Academy Trust

(- Together for better




Part A: Pupil premium strategy plan

Statement of intent

At Eskdale Academy we aspire to have an educational community that ensures all learners are
inspired and motivated to learn and that they improve and achieve success through opportunity,
praise and choice. We aim for all pupils to make good progress and achieve excellent attainment
levels, accessing a broad, engaging and stimulating curriculum. Our focus is to support all pupil
premium pupils to achieve in all areas of the curriculum to the best of their ability and to challenge
all pupils to reach their full potential.

We will work to gain a full understanding of the challenges faced by each of our pupils, such as
social service involvement, young carer roles or adverse family circumstances. We will use the
vulnerability tool kit and a range of assessment tools to identify pupils’ needs and act on these
needs to ensure all pupils are best prepared socially and emotionally to learn in school. We will
support disadvantaged and non-disadvantaged pupils alike in this approach.

Through robust assessment systems and quality first teaching we will focus on the areas where
pupils require the most support using approaches and interventions which are backed by proven
research and that have a sustained impact on improving progress and closing attainment gaps
between disadvantaged pupils and their non-disadvantaged peers, while still benefitting non-
disadvantaged pupils.

In our approach, key strategies will be planned to meet individual pupils’ needs as well as meet-
ing commonly faced challenges. For all pupils this approach will include: early intervention, work
to inspire and raise aspirations, whole school approach to address needs through use of the
vulnerability tool kit, collective responsibility for improving standards, broadening life experiences
and providing a wider enriching cultural experience within the| curriculum to deepen our pupils’

cultural capital.

Challenges

This details the key challenges to achievement that we have identified among our
disadvantaged pupils.

Challenge | Detail of challenge
number

1 Disadvantaged pupils’ attendance over the past 2 years has been significantly
below that of non-disadvantaged pupils. On average disadvantage pupil
attendance has been 90.2% and persistent absence (PA) has been 37.23%
compared to attendance of 94% for non-disadvantage pupils and a PA of 16.5%.
This has demonstrably had a detrimental impact on pupil progress.

2 School data shows that a significant percentage of pupils receiving additional
targeted support in school are disadvantaged and are working significantly below
age related expectations due to cognitive and SEMH needs.

3 Pupil questionnaires and other auditing tools have indicated that pupils have
limited exposure to a variety of opportunities outside of school and these
differences in access to cultural opportunities impact on understanding of the
curriculum and contribute to the gap in learning outcomes for both
disadvantaged and non-disadvantaged pupils.
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Teacher assessment and classroom observations show that school absence
have had a greater impact on the disadvantaged pupils than it has on other pupils.
Nationally this picture is reflected in studies by EEF and The Sutton Trust were
‘findings suggest that primary-age pupils have significantly lower achievement in
both reading and maths as a likely result of missed learning. In addition, there is
a large and concerning attainment gap between disadvantaged pupils and non-
disadvantaged pupils.” EEF.

Internal audits and pupil and parent questionnaires have indicated a lack of
parental support and engagement for a significant number of disadvantaged
pupils. This can lead to pupils from disadvantaged backgrounds becoming
disengaged, particularly when not supported with home learning and it has a

negative impact on pupil progress and attainment.

Intended outcomes

This explains the outcomes we are aiming for by the end of our current strategy plan,
and how we will measure whether they have been achieved.

Intended outcome

Success criteria

Increase in disadvantaged pupils achieving
expected national standards in reading, writing
and mathematics.

An increase in progress made by pupil
premium pupils in reading writing and maths at
the end of all Key Stages.

Attainment of PPP

74% and Non PPP 66% at end of KS2,
53% to 76% GLD

66% to 75% PSC (3 Year trend 22-24) —

Gap to have been eradicated and pupil pre-
mium pupil performance to be above the na-
tional average.

Progress of pupil premium pupils to be in line
with non-pupil premium pupils and above na-
tional progress level by end of KS2 by 2027/28

To further develop a whole school approach to
SEMH and vulnerable pupil support,
developing pupils’ attitudes to learning,
improving effective study and pupils’ ambition
to achieve their full potential.

A reduction in the number of disadvantaged
pupils on the SEND register working signifi-
cantly below age related expectations by
2027/28.

EYFS 17% SEND to 84% Non-SEND — GLD
PSC 33% SEND to 83% Non-SEND - PSC
KS2 RWM 43% to 84% Non-SEND — KS2

(Data from three-year trend.)

To deepen the knowledge and understanding
to our fully inclusive and engaging curriculum
for disadvantaged pupils, developing their life
skills and enhancing the pupils’ experience of
the wider world.

Increased levels of participation amongst dis-
advantaged pupils in any curriculum enrich-
ment activities; in partaking of educational vis-
its; working with visitors in the school and the
use of specialist resourced rooms and extra-
curricular activities in school during 2024/28.
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To achieve attendance percentage in line with
the national average and to see a sustained
improvement in attendance for disadvantaged
pupils.

To reduce the attendance gap between disad-
vantaged and non-disadvantaged pupils to be-
low 2%. To significantly reduce the gap in per-
sistent absence between non- disadvantaged
and disadvantaged pupils to below 5% by end
of 2024/28. Attendance to be in line with na-
tional for like schools.

To fully engage parents, particularly those
families from a disadvantaged background
and improve parental support of pupils
learning.

Significantly increased levels of pupil support,
engagement and participation captured in
data from pupil and parental surveys, attend-
ance at parental consultations and participa-
tion in curriculum enrichment activities, partic-
ularly among disadvantaged families by end of
2024/28 period.
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Activity in this academic year

This details how we intend to spend our pupil premium (and recovery premium funding)
this academic year to address the challenges listed above.

Teaching (for example, CPD, recruitment and retention)

Budgeted cost: £73,426

Activity Evidence that supports this Challenge

approach number(s)
addressed

A Targeted teaching class in | EEF research shows that there is a clear | 1,2,3

LKS2 provision of 1 to 12 teacher | impact on pupil progress when class sizes

ratio and UKS2 class to 1 to 10 | are reduced to below 20.

teacher pupil ratios to ensure

pupils make rapid progress.

Provide HLTA and TA led quality | Deployment of TA’s to deliver specific | 1,2,3

interventions and support to | interventions in consultation with the class

groups of pupils identified | teacher has been shown by EEF research

through assessment data. to have a significant impact on pupil
progress.

Ensure consistent high standards | Engagement in quality assured CPD, such | 1,2,3

in Maths and English through | s training offered by White Rose, DfE

targeted staff CPD to meet the | Reading and NCETM, has a clear impact

needs of groups of pupils in raising the attainment of all learners.

Targeted academic support (for example, tutoring, one-to-one support

structured interventions)

Budgeted cost: £41,704

Activity Evidence that supports this Challenge
approach number(s)
addressed
To provide high quality 1:1 and | Reading plus and Accelerated Readerto | 1,2,3,5
small group reading and maths | be used to target individual Pupils’
interventions to increase pupil | specific needs and Little Wandle
progress interventions to be used to target pupils’
specific phonics needs. Nessy and
Spelling Shed address spelling needs.
All of these areas are a barrier to pupils
accessing the curriculum and stifle pupil
achievement as is evidenced in research
by EEF and the Sutton Trust
To buy into Little Wandle | A systematic whole school approach to | 1,2,3
phonics training and resources | word decoding and reading has a positive
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to strengthen phonics teaching
and learning throughout school

impact for pupils and in particular those
who are disadvantaged; this is strongly
supported by research conducted by
EEF.

teachers,
inclusion team.

for children who have identified
needs in consultation with class
SENDCO and the

individual pupil assessments, lead direct
intervention work, feed into referrals for
funding and support staff development.
Additional EP time supports the schools
programme of early intervention and
significantly impacts on pupil attainment.

To deploy an early identification | Inclusion team training to support staff | 1,2,3,5
and response to specific needs | offering a graduated response to meet

of vulnerable pupils throughout | children’s needs  through early

school using our vulnerability | identification of these needs. This is seen

tool. To be used as a whole | inresearch by EEF to be an effective way

school approach to identifying | of improving attainment and progress of

and supporting pupils with any | all pupils.

specific areas of need.

To prioritise additional EP time | Additional EP time purchased to conduct | 1,2,3,5

Wider strategies (for example, related to attendance, behaviour,

wellbeing)

Budgeted cost: £57,580

holiday clubs to be funded
for pupils to access. Sport,

engagement with education is
improved if pupils have access to

Activity Evidence that supports this Challenge
approach number(s)
addressed
Increase capacity for ELSA | Supporting pupils and parents with | 2,4,5
support to expand | social emotional and mental health
friendship group provision, | issues is proven to have a significant
to tackle social and | impact on staff and student self-
emotional issues and raise | efficacy beliefs, emotional literacy
self-esteem of vulnerable | development, emotional wellbeing,
pupils. academic progress and parental
engagement. EEF research shows up
to 4 months progress can be made by
deploying SEL interventions
To subsidise curriculum | Subsidised visitors and experts to | 2,4,5
related educational visits | deliver sessions in school, enhancing
including residential visits, | children’s learning experience and
whole school/key stage | understanding of a theme as well as
visitors such as curriculum | provide them with real life
workshops, theatre groups, | experiences linked to their academic
subject specific events and | work. This approach deepens pupil’'s
visitors. understanding, motivates pupils and
promotes independence.
After school provision and | Academic performance and | 1,25
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music and non-academic | holiday clubs and extra-curricular
and academic  areas | physical activity, as identified in EEF
beyond the curriculum to | research into these two areas.

be introduced for all pupils.

Total budgeted cost: £172,710
References

https://www.suttontrust.com/wp-content/uploads/2021/01/Learning-in-Lockdown.pdf

https://www.suttontrust.com/our-research/covid-19-and-social-mobility-impact-brief/

https://educationendowmentfoundation.org.uk/educationevidence/teaching-learning-

toolkit/reducing-class-size

https://educationendowmentfoundation.org.uk/educationevidence/teaching-learning-

toolkit/teaching-assistantinterventions

https://educationendowmentfoundation.org.uk/evidencesummaries/teaching-learning-

toolkit/phonics/

https://educationendowmentfoundation.org.uk/evidencesummaries/teaching-learning-

toolkit/small-group-tuition

https://educationendowmentfoundation.org.uk/educationevidence/teaching-learning-

toolkit/reading-comprehensionstrategies

https://educationendowmentfoundation.org.uk/evidencesummaries/teaching-learning-

toolkit/oral-language-interventions/

https://educationendowmentfoundation.org.uk/educationevidence/teaching-learning-

toolkit/one-to-one-tuition

https://educationendowmentfoundation.org.uk/educationevidence/teaching-learning-

toolkit/parental-engagement

https://educationendowmentfoundation.org.uk/educationevidence/teaching-learning-

toolkit/physical-activity
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Part B: Review of outcomes in the previous academic
year Pupil premium strategy outcomes

This details the impact that our pupil premium activity had on pupils in the 2024 to 2025
academic year.

Intended Outcome 1
e Increase in disadvantaged pupils achieving expected national standards in reading,
writing and mathematics.
e Anincrease in progress made by pupil premium pupils in reading writing and maths at
the end of all Key Stages.
Attainment of disadvantaged pupils
Comparative attainment of disadvantaged and non-disadvantaged at expected level
2024-25
School National
Early Years Disadvantaged Other Disadvantaged Other
GLD 43% 57% 52% 72%
Key Stage 1 67% 63% 67% 84%
PSC
Key Stage 2
Reading 80% 90.9% 63% 81%
Writing 67% 90.9% 59% 78%
Mathematics 67% 72.7% 61% 80%
RWM 53% 72.7% 47% 69%
combined

Pupil Premium pupils in this school achieve in line or above their peers nationally across most
areas. Writing outcomes are a strength, with more than two thirds of pupil premium pupils
achieving the expected standard or higher. Reading outcomes of pupil premium children were
in line with national ‘other children” demonstrating the impact of the focus on reading. 53% of
pupil premium pupils achieved the expected standard in Reading, Writing and Maths combined,
compared to just 47% nationally. This demonstrates the effectiveness of the school’s strategies
in securing well-rounded attainment rather than subject-specific gains only. These figures
suggest the school is successfully narrowing the attainment gap for disadvantaged pupils by
raising outcomes above the national average. This reflects effective use of Pupil Premium
funding, targeted teaching, and intervention strategies
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Early Years
Within the academic year 2024/25 there were 7 children within reception classed as disadvantaged. The

percentage of disadvantaged children that achieved a Good Level of Development (43%) was slightly
below that of a national level (52%). In many areas of the Early years profile, disadvantaged children
achieved higher than the national level. The focus for this group of children was to support their
vocabulary development and interaction with other to give children the foundational knowledge for
learning.

Key Stage 1
Within the academic year 2024/25 there were 12 children classed as disadvantaged. The achievement

of these children was in line with the national benchmark for disadvantaged children (67%) which
showed a significant rise from the previous year.

Key Stage 2

Within the academic year 2024/25, there were 19 children classed as vulnerable who undertook the
Multiplication tables check. The average score for these children was 21.4 which was higher than the
non-pupil premium figure. The percentage of children who achieved full marks on this assessment was
18% higher than the national average for non-pupil premium highlighting the impact of the school’s high
quality, consistent approach to times tables.

In the academic year 2024 25, there were 15 children identified as vulnerable children. In all subjects and
combined assessments, pupil premium children at Eskdale Academy achieved higher than the pupil
premium children nationally. For greater depth assessments, the percentage of children in receipt pf
pupil premium achieving a greater depth assessment in writing maths and RWM combined was greater
than the pupil premium figure nationally. This shows the consistent impact of high- quality teaching and
learning and high expectations of all children.

e Atthe end of 2023-24, at the end of Key Stage 2 disadvantaged pupils are significantly exceeding
disadvantaged pupils nationally in reading, writing and maths. They are also exceeding non-
disadvantaged pupils nationally.

e When compared to non-disadvantaged pupils nationally they are broadly in line with their
attainment in reading, writing and maths and are exceeding in RWM combined.

e 73% of disadvantaged pupils achieved the expected standard compared to 70% of 'Other' pupils
Nationally, there is an achievement gap of 3%.

e National Disadvantaged is 51%. The performance of disadvantaged pupils in school is similar or
better than 'Other' pupils Nationally.

e Over the last three years 74% of disadvantaged pupils (49/66) have achieved the expected
standard or above.

e The percentage of disadvantaged pupils achieving full marks (25/25) in the Year Four
Multiplication Tables Test is 27%, exceeding national by 2%.

e The average score of disadvantaged pupils who took the Year Four Multiplication Tables Test is
19 out of 25
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Intended outcome 2

e To further develop a whole school approach to SEMH and vulnerable pupil support, developing
pupils’ attitudes to learning, improving effective study and pupils’ ambition to achieve their full
potential.

A targeted approach to SEMH support has impacted the support that vulnerable children receive in
school. Through the use of a vulnerability toolkit, this has resulted in a targeted approach. External
agencies are part of the approach towards developing a whole school approach to SEMH.

Intended Outcome 3

e To deepen the knowledge and understanding to our fully inclusive and engaging curriculum for
disadvantaged pupils, developing their life skills and enhancing the pupils’ experience of the wider
world.

Eskdale’s school curriculum is purpose-built to encapsulate the full complement of subjects and
breadth of knowledge required for a comprehensive and fulfilling primary education. All children access
this curriculum, with adaptations and bespoke support provided to maximise inclusion. Opportunities
are sought to provide disadvantaged children with ‘cultural capital’ including external visitors, art
exhibitions, writing with authors, show productions and both local, topical and residential trips. All
lessons, events and trips are planned for to increase engagement and deepen each child’s
understanding of their community and wider world. All talents are nurtured through an extensive
programme of extra-curricular activities and participation in town-wide sporting events We work with
our local community- engaging with and establishing links with local food banks, charities, churches and
schools. All disadvantaged children are offered the opportunity to participate in holiday clubs during
the school holidays.

Intended Outcome 4

e To achieve attendance percentage in line with the national average and to see a sustained
improvement in attendance for disadvantaged pupils.

Whole school attendance

Year| Cohort| School| National

2024/25 158 92.5%| 94.9%
2023/24 167 91.1%| o94.5%
2022/23 169 90.3%| 94.1%
[ 201810  171] 95.1%| 96.0%]
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FSM6 Attendance data

Year| Cohort| School| National

2024/25 114 91.8% 92.6%

2023/24 121 90.5% 92.0%

2022/23 125 89.1% 91.6%
Attendance

Whole school attendance, 92.5%, for 2024-25 was significantly below national at 94%. There is a three
year improving trend over time for whole school attendance. This pattern for 2024/25 for vulnerable
children follows the same pattern of a three year upward trend for attendance.

Intended Outcome 5

To fully engage parents, particularly those families from a disadvantaged background and
improve parental support of pupils learning.

Targeted approach to the development of parents attending schools and increased communication
between parents and schools. A calendar of events has been planned for the academic year to ensure
that all parents have opportunities to attend school.

In the academic year 2025-2026, there is a calendar of workshops for parents including Reading, Maths
and Wellbeing respectively. Parents are invited to participate in school events in each term- particularly
at Christmas and in the summer term. Parents are invited into school for ‘Stay and Play’ sessions in our
Early Years setting, for Welcome Meetings at the beginning of the academic year and for Coffee Morning
to increase engagement and raise money for Macmillan Cancer Support.

Parents of children with a Special Educational Need are part of their child’s learning journey through half-
termly Pupil Passport meetings and all children receive a school report along with an opportunity to
discuss their child’s progress at Parent’s Evening. School has an open-door policy- senior leadership and
teaching staff are visible, proactive and transparent with parents and carers.

Eskdale uses Class Dojo to communicate key messages, celebrate achievements and allow parents and
carers to stay updated on the school curriculum and any other relevant activities. Class Dojo allows
parents to communicate directly with key staff who are available to answer any emergent questions and
concerns.

Eskdale works alongside a range of external agencies and parents and carers are part of this relationship.
Agencies include the Hartlepool Inclusion Team, Alliance, CAMHS, Harbour, Early Help, the school nursing
team and Cleveland Police. Where necessary, parents meet with professionals to work collaboratively to
support their children inside and outside of school.
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Further information (optional)

Additional activity

Our pupil premium strategy will be supplemented by additional activity that is not being funded by
pupil premium or recovery premium. That will include:

e embedding more effective practice around feedback. EEF evidence demonstrates this has
significant benefits for pupils, particularly disadvantaged pupils.

e offering a wide range of high-quality extracurricular activities to boost wellbeing, behaviour,
attendance, and aspiration. Activities will focus on building life skills such as confidence,
resilience, and socialising. Disadvantaged pupils will be encouraged and supported to
participate.

Planning, implementation, and evaluation

In planning our new pupil premium strategy, we evaluated why activity undertaken in previous years
had not had the degree of impact that we had expected. We triangulated evidence from multiple
sources of data including; assessments, engagement in class, book scrutiny and conversations with
parents, students and teachers in order to identify the challenges faced by disadvantaged pupils. We
looked at a number of reports, studies and research papers about effective use of pupil premium,
the impact of disadvantage on education outcomes and how to address challenges to learning
presented by socio-economic disadvantage. We also looked at studies about the impact of the
pandemic on disadvantaged pupils. We have put a robust evaluation framework in place for the
duration of our three-year approach and will adjust our plan over time to secure better outcomes
for pupils.

v,
Y~ Academy Trust

El@ Together for better



